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Sound inclusive teaching practice provides the tools for all students to reach desired outcomes. 

 

Those of us who are in education are here to inspire young people and help them to experience real 

life success. I am an educator, a classroom teacher and an Additional Needs Coordinator. I work 

with students with learning difficulties in a large mainstream secondary school. In this article, I want 

to show you that you can teach almost anything to anybody. Sometimes, you will need extra 

resources, new knowledge and a lot more time, but with the right knowledge, skills and supports 

you can do it. The most important thing is to commit to a philosophy of inclusion.  

I use a human rights framework to guide everything I do with students. Human rights are the 

cornerstone of strong, healthy communities where everyone can participate and be included.  Every 

one of us, regardless of our background, where we live and what we look like, want to feel included 

and accepted for who we are. A human rights framework steers us away from seeing children with 

additional needs from a deficit angle, as broken, dysfunctional and unfixable. If we allow that form of 

thinking in our approach to teaching, then we reinforce negative perceptions around disability. My 

focus is inclusive practice. 

I have come to the fundamental conclusion that as human beings the learning intention for all 

students is for them ‘to be good at life’. My premise is that all students can learn and develop. 

 

Why is inclusive practice important? 

As a teacher, value the pursuit of excellence, individuality and creativity, social and environmental 

responsibility and respect for diversity and integrity. 

There is so much more to the education discourse than academic achievement. All young people 

have the right and the need to grow their social agency within their peer group and the larger 

learning community. They have a right to a place where they belong, that is a safe learning 

environment and is a snapshot of real life outside the school gate. All young people should be 

challenged and be encouraged to focus on what they can do, not what they can’t. 

IT IS POSSIBLE TO TEACH AMONGST 

ANYBODY ANYTHING WITH TIME AND 

PERSISTENCE. YOU CANNOT AFFORD 

TO GIVE UP ON ANYBODY. By: Sue Pickett 
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In the school in which I work, we are guided by a commitment that allows each person to feel safe 

to and to be themselves. We are committed to challenging every person to think critically, to work in 

teams, show leadership and achieve success along many pathways. Our school values the pursuit 

of excellence, individuality and creativity. The deeds that count are social and environmental 

responsibility and respect for diversity and integrity.  

 

What does inclusive practice look like? 

If we deconstruct any classroom of students, catering for those with a learning difficulty is merely an 

extension of what we all know as a mixed ability classroom. 

The profile of the student cohort of any mixed ability classroom is made up of students with: 

• different learning preferences 

• a disability  

• a learning difficulty - which may affect their confidence, organisational skills, ability to start a task, 

copy from the board, plan for deadlines, use the school diary, speak in front of the class, complete 

a set of classroom or homework tasks from the textbook 

• the ability to manage well in all learning environments, regardless of the skill and knowledge of the 

teacher. 

Sound, inclusive teaching practice embeds instructional methods that serve the needs of all 

students. Inclusive teaching practice is simply good teaching practice.  It is beneficial for all 

students as it leads all students to desired outcomes. 

For those students with additional needs, Individual Education Plans, or Learning Plans (IEP), 

should be in place to provide you with important information. An IEP should contain information 

about the student’s diagnosed disability or condition or learning difficulty, and the implications it has 

on your approach to: 

• classroom management 

• curriculum delivery strategies 

• how the student will demonstrate their understanding. 

 

A school based on inclusive practice 

In a school that is oriented toward inclusive practice, the principal and leadership team will be able 

to articulate what it means. It will be embedded in their own practice, such as their interpersonal 

communication. The leadership team will understand their responsibility under the law (see more 

below). There will be a demonstrated commitment to inclusive practice in the daily life of the school. 

School resources will be invested in Education Support Staff and they will be valued staff members 

led by a person with a dedicated leadership role.  



 3 

In figure one below I have represented how a school could implement an approach to inclusive 

practice that involves Student Support Group meetings, Education Support Staff (ESS) and 

Individual Education Plans (IEP). 

 

  

Figure One: A school based approach to inclusive practice that involves Student Support Group meetings.  

Education Support Staff (ESS) and Individual Education Plans (IEP) 

 

A classroom based on inclusive practice 

In a classroom based on inclusive practice, an observer would see: 

• the learning intention written clearly on the board 

• examples of what the finished product might look like 

• prominent use of visual aids and graphic organisers (diagrams, mind maps) 

• the task broken down into smaller units (e.g. plot and chapter summaries, character profiles) 
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• a range of physical resources to support all learners e.g. books. (Internet research can be 

complex for many students, who are easily overwhelmed, get lost, find it hard to persist, switch to 

gaming and quietly go off your radar as they off task.) 

• extensive use of glossaries with key terms for the subject 

• CLOZE exercise where all of the information can be found on one page. 

• the teacher constantly checking in with all students 

• step-by-step instructions for homework tasks. (Students who struggle in class to do the work will 

take these struggles home and will be overwhelmed and confused adding to their frustration, 

disengagement and poor self-worth). 

The practice examples described above are all reflected in the Department’s High Impact Teaching 

Strategies (HITS) (Department of Education, 2018). High impact teaching strategies are inclusive 

teaching strategies. 

 

From the student’s point of view 

Know your learner and approach each lesson with an aim to make that lesson an interesting, 

challenging and worthwhile learning experience for all students. 

Students with a learning difficulty may display some, or all of the following traits across their school 

subjects: 

• they are less efficient and effective users of learning and thinking strategies than their 

academically more successful peers  

• they have less persistence when faced with difficult tasks 

• they have difficulties storing information in memory as well as retrieving it 

• they have heightened anxiety 

• they lose self-esteem and motivation  

• they have diminished social skills 

• academic success or failure is attributed to luck 

Keep in mind that a student may have a cluster of learning difficulties e.g. attention-deficit disorder, 

conduct disorders, motivation, language and social and interpersonal difficulties. 

The students that I work with in my setting, who experience difficulty, have provided me with 

feedback Students who are struggling say: 

• the classroom was too noisy 

• they didn’t know what to do 

• they forgot what they had to do 
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• they didn’t hear or understand the explanation 

• the teacher talked too fast 

• they lost their books/notes 

• no one would tell them what to do 

• they couldn’t copy it off the board in time 

• they were unable to write accurately or in a reasonable time frame 

• they were unable to copy from the board 

• they had difficulty focusing. 

 

This leads to the following behavioural problems: 

• they have difficulty choosing the best course of action 

• they have a short attention span 

• they are easily distracted by noise, movement, visual stimuli, or thoughts 

• they are unable to transition from one activity to another 

• they display immature or inappropriate responses in social encounters 

• they become overly excited or unsettled. 

 

As a graduate teacher you will be thinking about making a difference for students. Enjoy the 

challenge of inclusive practice. Use your knowledge and your own agency to bring about change in 

your practice to better meet the needs for these students. The work you prepare, the skill set you 

develop, and successes you have with students will build your capacity to do the very thing you got 

into education for – to make that difference. Know your learner and approach each lesson with an 

aim to make that lesson an interesting, challenging and worthwhile learning experience for all 

students. It is very satisfying to provide meaningful work for a student who might be otherwise 

disengaged or overwhelmed or ready to give up. This will enhance your teaching skills and 

knowledge and you will know why you chose this as a career path. 

 

Inclusive practice and the law 

For all educational settings, the law is explicit and clarifies the obligations of education providers to 

ensure students are able to access and participate on the same basis as those without a disability. 

The Federal Disability Standards for Education 2005 is the law that is pertinent to Disability and 

Education. It can be found at https://www.education.gov.au/disability-standards-education-2005  
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Know it! Have a discussion with your mentor about its impact in your 

school. 

You might want to raise these questions with your mentor. The discussion will help you to 

understand more about the process of inclusion and the approach that is taken by your school. 

• Why is this student in a mainstream school? 

• How can I possibly follow an Individual Education Plan and prepare material that is only for 

one student? 

• How can I teach a student with additional needs when I have a class of 25? 

• What are my obligations to a student with a disability? 

 

Top takeaways for graduate teachers 

To support you in your role, I have provided a downloadable document that I have titled Top Ten 

Teacher Tips. It is designed to provide you with a quick checklist of things to aim for and things to 

avoid as you work toward becoming a teacher for an inclusive classroom. 
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Click here to download this document 

Teachers Top Ten Inclusion Tips - Disability in the classroom   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

AIM TO:  

1. Write a numbered and concise sequential 

list on the board of what is required, how 

to go about it and how long to spend on it. 

 

2. When there is an Education Support Staff 

(aide) in attendance, have the person work 

with a group of students whilst also 

working with the student who is on the 

Integration program. This greatly assists the 

student with a disability, by helping them 

to blend in and understand that they are 

not the only one who can benefit from 

some extra help. Alternatively make sure 

the aide and the student are sitting with 

others in the classroom. 

 

3. Demonstrate, briefly explain, break down 

the task, reduce expected output and 

provide visual aids. Example: show the 

students a sample of what a successful final 

piece of work looks like. 

 

4. Provide Graphic Organisers or a Mind Map 

for all students. This is a great way for 

students to organise their thoughts and 

share their knowledge and for you to check 

students’ level of understanding. When a 

brainstorming task is done as a whole class 

activity the collective knowledge can assist 

those who do not have all the information. 

Provide a Word Bank/Glossary of Terms. 

This may be a suitable task for the student 

to complete for the lesson or it can be done 

as a whole class task. 

 

5. Check in with the student for 

understanding just a few minutes into the 

class and then through the session. 

AVOID:  

1. Singling out or identifying students through 

their aide. Example – When an aide arrives 

don’t ask them who they are or who they are 

there for; it will soon become apparent. 

Example – don’t ask them to read aloud or 

perform any task in front of the class unless 

discreetly negotiated with them beforehand. 

 

2. Reacting to every mild to moderate behaviour 

that may be unusual or appear inappropriate. 

Remember many of these students’ 

disabilities impact on their ability to behave 

appropriately all the time. 

 

3. Communicating with the student through the 

aide. It is your responsibility to engage with 

all students. The aide is there to be an 

educational assistant and support for the 

student. As a teacher, you are responsible for 

the student’s curriculum or behaviour 

management. 

 

4. Raising your voice when speaking to students 

particularly those with a disability. Some 

students don’t cope well with change and can 

find it particularly stressful when they have a 

Casual Relief Teacher (CRT). 

 

5. Expecting them to negotiate their inclusion in 

a group. Often these students are not the 

most popular or sort after for group work or 

just don’t have the skills to know how to join 

in. Understanding what is required socially 

and academically can be difficult for them.  

 

http://graduateteacherlearningseries.global2.vic.edu.au/files/2019/03/ED3FA1-Download-1-2d869aa.docx
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